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ABSTRACT 
History repeats itself. Time and memory circle around and round, only to loop and touch again 
like a continuous figure eight, creating a vacuum where Indigenous students dwell. Their memory 
pulls one way while a post-modern society pulls in the opposite direction. The Indigenous student 
is caught in the middle of a road called biculturation, and it leads right into a dead-end. The desire 
to stay strong to their culture is inherent in the Indigenous student; it is a resistance that will 
never be extinguished. This thesis describes an Indigenous Pedagogy, a pedagogy which supports 
Indigenous students and is built around a Rite of Passage. From lived experience, I weave this 
thesis with an unbridled format and in the spirit of pedagogy. A modern form of rite of passage, 
the Pedagogy of Boxing fills the gap in Indigenous Pedagogy and Education. Boxing quenches the 
thirst for a symbol into manhood, releasing a level of achievement to which we will all bear 
witness in years to come.  
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Introduction 
 Indigenous Knowledge is the “wisdom needed to survive in a particular environment—
be it successfully hunting seals in the frigid Canadian arctic or growing maize in the desert 
southwestern United States…” (Reyhner, J., & Singh, N.K., 2013, p. 37) Indigenous Knowledge is 
based on experience and observation throughout one’s lifetime (Reyhner, J., & Singh, N.K., 
2013). Indigenous Pedagogy is based on experience… and is passed down by family members, 
elders, or community members to each new generation (Reyhner, J., & Singh, N.K., 2013). The 
Pedagogy of Boxing is based on my Indigenous experience and observation, and is needed by 
Indigenous students to survive in America and achieve under western models of education. 
Passed down by myself, a member of the Indigenous community, the Pedagogy of Boxing is 
under the umbrella and cohesive with both Indigenous Knowledge and Indigenous Pedagogy. 
While I am claiming that the Pedagogy of Boxing is needed for Indigenous students to 
survive and achieve in America and under its western models of education, it does not mean 
there are no Indigenous students making it out there in the world. That would be absurd. There 
are Indigenous students excelling in school who go on to complete their higher education, but 
they are the exception. The United States has backed the American Indian into a corner of 
impoverishment and disenfranchisement causing most Indigenous students to struggle with 
academic achievement and social well-being and the resultant low high school graduation 
rates, college enrollment rates, and higher education non-completion rates. I am addressing the 
struggle of the over-whelming majority of Indigenous male students. They are the young people 
for which I write this Pedagogy of Boxing and to whom I am speaking.  
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 I am not writing my experience to sell Indigenous Knowledge. I am not writing to obtain 
scholarly prestige for myself at the expense of Indigenous communities, so that I may forget 
about them when I secure a university salary. I made a choice one day to live and walk the 
Indian Way, and as my uncles Chuy and Eliodoro told me: “We are not meant to live rich. We 
are not meant to live poor. We are meant to live for purpose.” 
 When the Apaches were in Ft. Marion prison in Florida. Government agencies sent 
people into Ft. Marion to gather up the Apache kids and take them off to the Carlisle Indian 
School in Pennsylvania. There were three young Apache men who were included in this group 
who were dragged away from their parents. These three young men were attending Carlisle 
and of course did not like there, so they planned an escape. They pulled off their escape and 
made it all the way back down to Ft. Marion. Geronimo was there, and he being the man to 
impress with such a brave accomplishment, the young men went up to him looking for praise 
and approval. Instead of congratulating the young men, Geronimo scolded them. He informed 
them that things had permanently changed now, and that the only way to left to fight was 
through education; there was no rifle anymore, only books and outsmarting the white-man at 
his own game. Geronimo sent the boys walking back to Pennsylvania to go get their education. 
The purpose of the Pedagogy of Boxing is to forge the fortitude in Indigenous males to 
be able to finish high school and complete college and graduate degrees. Why? Because it is 
what we have to do to gain control of Indian classrooms and administration positions in 
Indigenous populated schools. It is a step toward filing county seats with Indian bodies in 
heavily populated Indigenous areas. It is a leap toward Indian hospitals being filled with Indian 
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doctors instead of only Indian medical assistants. The Pedagogy of Boxing is a much needed 
push of energy toward complete Indigenous autonomy.   
 
This thesis is composed of four chapters.  
Chapter 1 is titled The Jab. The jab is the second foundation of boxing following the 
stance. It is the first punch you learn how to throw because all other punches and series of 
punches are built off the jab. The jab is not a hard punch, although it may definitely be stiff. Its 
purpose is to set up the opponent for the upcoming series of punches— the combination. Liken 
to the jab, chapter one sets the scene for the thesis: how life was and is for an Indigenous male 
growing up under oppression. It is setting up the truth that although there may be immediate 
penalties for resistance, the end result is freedom. Chapter one also introduces the reader to 
the truth that Indigenous people carry the ideas, philosophy, instructions, and resistance of our 
relatives before us. It also delineates how and why contemporary Indigenous Education has 
missed its mark. 
Chapter 2 uses the right as a metaphor. The right is the second punch you learn in 
boxing. It is the first power punch and must be thrown technically and on the button for it to 
reach its total effective potential. Chapter 2 explicates the differences between Traditional 
Indian Education and modern education.  It also highlights the laws and historical practices that 
led Indigenous nations and students to be in the predicament we are in today. The current 
social problems of Indigenous communities and students are revealed, along with the 
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relationship between school and Indigenous student. Boxing and its link to rite of passage are 
also introduced.  
Chapter 3 is built around the hook. The hook usually follows the straight right in 
succession in a combination of punches. The hook is a powerful punch meant to land on the 
chin of an opponent, causing the head to be jarred and resulting in a possible loss of 
consciousness. The hook is usually thrown after the right, in case the right misses the hook will 
land. In Chapter 3 I follow up the technical straight right with what an Indigenous student goes 
through as they attend school every day, how they are forced to choose between their culture 
and “success.” Theirs is a daily strain for those wanting to remain true to self. Chapter 3 also 
takes a step toward providing an answer and serves as a warning that things are going to be 
difficult if you choose to walk the Indian path, unswayed by deculturalization or assimilation.  
In an amateur boxing match there are four rounds, and because there are only four 
rounds the boxer must get to work quickly to obtain a victory. In Chapter 3 I include sections 
named Round 1, Round 2, Round 3, and Round 4. The first round sets the tempo of the fight, 
and so I decided to come out swinging using the truth of history to set the tempo— No John 
Waynes ever existed because Indians were too tough, thus the rite of passage was dismantled. 
In the corner after the first round your coach usually sets before you what you need to do to 
overcome your opponent. These instructions are to encourage you to go into the second round 
and execute your fight plan. Round two is a tribute to the Indigenous spirit. It is meant to be an 
encouraging section, letting the Indigenous student know that impossible odds have been 
beaten before. Round three covers the link between rite of passage and boxing. It also claims 
that the Pedagogy of Boxing is a solution to academic and social problems Indigenous students 
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are facing. The fourth and final round is meant to tie everything up to this point together: The 
spirit— the Pedagogy of Boxing – Memory in the Blood – Indigenous Resurgence/Autonomy. 
Chapter three also claims that a Pedagogy of Boxing can be utilized as a rite of passage to fill 
the gap missing in young Indigenous men’s lives.  
Chapter 4 employs the metaphor of the uppercut. The uppercut in boxing is perhaps the 
most devastating punch of all. It usually catches the opponent off-guard and whether thrown to 
the body or chin, it usually fulfills its purpose. Reflective of the uppercut effectiveness, Chapter 
4’s section The Deal’s offers a close and personal look at how three lives have been affected by 
social conditions of colonization. Back to the Gym is the throwing and landing of the uppercut. 
It provides guidelines for a Pedagogy of Boxing.  
My work is not meant to be read so that easy solutions are given. I do not believe in 
leading anyone by the hand to an answer. This work is written so that you may come out of 
reading this thesis with more questions than answers, more emotion than anger. This work is 
meant for you to dwell upon and think about, so that your revelations may hit you in due time.  
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1. JAB 
A Long Time Ago 
…the white-man came to this land 
and with them they brought guns. The white-men  
began to turn on the Indian people who helped them 
and began stealing from the Indians and killing them.  
Soon the Indians got a hold of those guns.  
The Indians began to modify the guns, and quickly  
learned how to use them better than the white-man,  
so the white people had to make laws not to sell guns  
to the Indians. 
The white people also brought horses, 
 but they had to use saddles and ropes to stay on  
those horses. Soon the Indians got ahold hold of those 
 horses. But the Indians didn’t need saddles or ropes, 
they rode the horse bareback, and would ride right  
up next to a buffalo with only a bow and arrow,  
something no white man was brave enough to do.  
- My mother orating history for my bedtime story. 
 
My name is Jesus Chamberlain, I am a 39 year-old southwestern Indigenous man. My 
Indigenous nations are Apache, Kickapoo, and Tejano from the area of Eagle Pass, Texas. More 
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than just a mere introduction of What I am (a man, middle-aged, etc), I will give you insight into 
Who I am, with a synopsis of my lineage.  
The Apache of course, many people are familiar with. They are the people of Geronimo, 
Cochise, Lozen, Victorio, and many more. The Apache are straight-forward, and because they 
are straight-forward they are honest. Apaches are stoic, strategic, and adaptable.   
The Kickapoo are originally from the Great Lakes region of Green Bay, Wisconsin. They 
were the first to resist Jesuit and French assimilation attempts. The Kickapoo had a confederacy 
which in 1685 went unmatched throughout the Algonquin range. The Kickapoo are the people 
of the War Belts, where Tecumseh and his brother, The Prophet, sought security during 
Tecumseh’s pan-Indian renaissance and resistance. Because of ever-increasing encroachment, 
the final warriors of the Kickapoo settled down in Texas along the Rio Grande. This area became 
Eagle Pass, Texas, the town where my grandmother was born.   
Tejanos (Chicanos from Texas), are known for their vaquero’s hardiness, pride and 
insistence of their cultura. You cannot go anywhere in Texas without knowing it’s history and 
that it once, and in some ways, still belongs to Mexico. From the rich, unique sounds of Freddy 
Fender’s ballads, to tortillas instead of bread, Texas belongs in its own category as does the 
Tejano. 
All three embody the belief of pushing back when pushed, and so this too lives on in me, 
as do the other strengths and traits of the three.  
My earliest memories are of living in Texas. My family and I lived in Texas until I was in 
third grade, when we moved to California. We settled in Sonoma County, a place known to my 
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mother and father from their days as migrant farmworkers. I grew up in Sonoma County 
California, right outside of Santa Rosa, living between the two towns of Windsor and 
Healdsburg.  
The area is now “wine country,” but before that it was an agricultural area growing 
apples, prunes, blackberries, strawberries, and just about every kind of fruit that America 
enjoys. Because there was an abundance of fruit, there was a need for a steady supply of low-
wage earning people to pick the harvests. The towns of Windsor and Healdsburg supplied this 
need with their populations of Chicano and local Native Americans, primarily Pomo Indians.  
Santa Rosa is only an hour North of San Francisco, and about an hour and a half away 
from Berkeley and Oakland. Northern Sonoma County had its birth of Chicanism@ from school 
programs like Movimiento Estudiantil Chicano de Aztlan (MEChA) and the Mexican American 
Youth Organization (MAYO).  The MEChA and MAYO chapters of Sonoma County were inspired 
by activist movements rising throughout the Civil Rights era. The region was also a hub of 
American Indian Movement activity and a support base for Richard Oakes’ Occupation of 
Alcatraz. Santa Rosa, Healdsburg, and Windsor had Native young adults and youth participating 
in the Occupation of Wounded Knee, Alcatraz, and jumping fences to start DQ University. In 
combination with San Francisco’s famous Haight-Ashbury district only a hop away and the Black 
Panther Party only two hops away in Oakland and Berkeley, Northern Sonoma County was a hot 
bed of civil and human rights action and more importantly ethnic, social, and political gains.  
Because of the socio-economic gains that were achieved within Sonoma County, 
hostility between brown and white communities was entrenched, and  a shockwave of backlash 
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boomed through educational, social, and policing policies and attitudes, flooding the 80’s, 90’s, 
and early 2000’s decades of my youth.  
My experience with school reflected the racial hostility Sonoma County radiated as I was 
expected to submit not only to a white academic curriculum, but a white social curriculum as 
well.  I remember being suspended from elementary school for not being able to write a page 
on how my family had a nice, white middle-class Thanksgiving, and another time for not 
pledging allegiance to the flag.  
School was not the only place of intimidation by those in positions of power. My home 
housed a father who brought in his own history. A history of abuse from his father, who got it 
from his father, who got it from his father, as so it went as colonialism sent the rockslide of 
lateral oppression crashing into my childhood and young-adulthood. My father was a 
narcissistic man, who was short-tempered and enjoyed luxuries he couldn’t afford at the 
expense of his children’s welfare. An abusive and manipulative bully my father was. 
The combination of the systematic hardships and racism of school and the troubles at 
home got me expelled from Healdsburg High School, so I ended up at a continuation school 
next door. Continuation was not really a school per say, but more like a day care for the “at-
risk.” I remember getting caught with a knife on school grounds; I was arrested and taken down 
to Juvenile Hall. I did a week that first time in “Juvie” and the experience did not bother me 
much. In fact, it had given me a strange sense of accomplishment, and I remember feeling more 
independent and older upon my release from custody.  
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One of the requirements of my release and probation was that I attend school. Of 
course I could not go back to Healdsburg High with all the normal students. No, there was a 
special school for students like me. A one room classroom where myself and other students in 
my position attended, so that the Sonoma County Probation Department could keep track of all 
of us at the same time. The students of Healdsburg’s community school were labeled as 
“Trouble,” “Problematic,” and “Uncooperative” and the local police were quick to let us know 
our labels. I stood out to the police from among my peers. I guess my stocky Texas stature and 
fearless Kickapoo/Apache demeanor caught their eye. Like a cowardly poacher after a prize elk, 
the police were always hounding me.  
I got involved with boxing during my senior year of community school. My uncle Richard 
Lopez, had a boxing club that he was running out of his garage: Double Punches Boxing Club. As 
I began boxing changes began to take place, and I became very focused in all facets of my life. 
At school I began making up credits by completing assignment after assignment. Before I knew 
it I had completed so much work that the community school could not provide the level of 
schooling I needed. The school district was forced to place me back into regular classes at 
Healdsburg High. Soon afterward I graduated with a GPA above 3.0, and there is no doubt in my 
mind that the correlation between boxing and my achievement was strong.  
Of course while I was not boxing or in school I had to spend time at home. After 
finishing high school I wanted to get as far away from my father as I could. And far away was 
Sacramento. In Sacramento I picked up the tile trade. I was a making a good life for myself as a 
tile, marble, and stone mason, but I was young and missed my family and friends. Eventually I 
went back to Windsor, figuring I could now make my own way there. After arriving home, I 
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easily went back to old habits and friends, but I also went back to boxing. Boxing quickly took 
me away from those old habits, and it kept me pretty safe in its arms while I was there.  
I loved my years at Double Punches. My uncle Richard was a very good coach and 
mentor. He had the idea of starting a tutoring program, and with the help of his wife Maria, 
they received a grant to infuse a tutoring program in the boxing club. At the time I was 
attending the local junior college in Santa Rosa. Because I was a serious and successful student, 
the job of Tutorial Program Director was offered to me, and I took it. It was during my days as 
Tutorial Program Director that I learned to apply the Pedagogy of Boxing to life and academic 
lessons. I shared it with my students and applied the knowledge to my own life many times 
over as the years passed.  
My father’s nonstop berating and stealing from me forced me to leave home again. I 
had no place to go. I ended up homeless on the streets, staying from friend’s house to friend’s 
house, which gets old fast. Boxing began phasing out as other things like finding a place to live 
and a job to support me took priority. As boxing phased out, so did my outlook on life. My 
father’s Hepatitis C he had contracted from intravenous drug use had finally caught up with 
him, and his death within the year of my leaving crushed me with guilt and memories that 
moved me into my own drug use.  
In the late 1990’s the town of Windsor was undergoing a heavy gentrification process. 
The Sonoma County Sheriffs were given a new hub in the town, and their job was to keep the 
brown populations and their children that picked America’s fruit on the west side of the 101.  
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It was a Sunday. It was Mother’s Day. My mother had come into town to visit me. We 
were on our way to lunch driving toward the east side of town when a cop had pulled us over. 
The east side of Windsor had all the restaurants, and shopping centers. The east side was also 
where all the new custom homes were being constructed. As we began approaching the 101 
(which divided the two sides of Windsor) a police officer blared his siren and flashed his lights, 
signaling me to pullover. The cop really pulled me over for no reason because I was not 
speeding, and my mother and I both had our seatbelts on. He asked for the usual license, 
registration, and insurance, and when these were cleared he began a barrage of questions. 
When he asked if I had any weapons or drugs in the car, I asked him, “What kind of question is 
that? Can’t you see I am with my mother?” He commanded me to get out of the vehicle and put 
my hands on the scorching hood of his squad car. I did as he asked, and asked what I did wrong 
to get all this hassle. His answer was to hit me in the lower back with his baton, and then he hit 
me once more. I turned around and defended myself. He soon found out why I was a 
contending heavyweight. At the end of the day I had resisted police harassment and brutality 
from five sheriffs, and got myself my first look at an adult correctional facility.  
My life’s course over the next 15 years was filled with hardships, but because I 
continued boxing and training when I could, I didn’t sink into the abyss of career criminal or 
drug addict. Boxing kept me from going under, and not only because it gave me the tools to 
persevere and push back against whatever hardships life has thrown at me. Boxing gave me the 
desire to win. It gave me the fortitude to get out of a system meant to caste individuals, work 
my way through community college, my Bachelor’s degree at Humboldt State, and has landed 
me in front of my laptop writing this Master’s thesis.  
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I had to make the Pedagogy of Boxing a life’s practice. When things got real tough, I had 
to hang in there until the end of the round. I had to learn to take a breather when I needed it. I 
had to flex and take the body shot when things like homelessness and illness hit me. And 
sometimes I had to just slip the punches and parry wisely as I came up against ignorance and 
stereotypes. But out of all these things, I believe the most important thing boxing has done for 
me is transform me and my self-image into a man, an Indigenous man. Someone who has been 
tested and risen to the occasion each and every time.  
As an Indigenous person living in America, you are constantly attacked in some form or 
other. You are attacked with dirty looks when you enter a fine restaurant. You are attacked 
when someone mocks you or makes a joke at your expense. It’s an attack when your colleagues 
or peers assume you are wrong or do not know what you are talking about because your skin is 
dark, your facial features are rounded, and your nose is flat and wide like the hillsides of your 
homeland. And sometimes the form of the attack is very literal as you are on the receiving end 
of hate, hostility, and violence because the Memory in the Blood exists for both yourself and 
the colonizer. These constant forms of attack take a toll on a person and gives the Indigenous 
individual a self-image of being defeated.   
Knowing that you can defend yourself successfully, not just physically, but emotionally 
and intellectually, gives an Indigenous person living in a colonized state the ability to look at 
themselves in the mirror with gratitude for being alive. The Pedagogy of Boxing holds the 
knowledge that it is ok for you to push back when pushed, it teaches you that in life “You win 
some; You lose some,” but you are not totally defeated. Life goes on. This gives you a self-
image that is simply…human.  
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The Pedagogy of Boxing is simple, it is the embodiment of Newton’s Three Laws of 
Motion, and makes practicum the third law: for every action there is an opposite and equal 
reaction. Boxing is the natural law of when pushed, push back.   
 
Memory in the Blood 
You are yearning for them (legends 
and traditional ways) all of you.  
These Beauty Way songs that is what  
you are yearning for…. 
The Beauty Way Songs are priority 
to all…merits above all. It is number one. 
We think about these songs that way  
on this earth and among the human 
race. That is the way we know it best. 
And that has vanished with the old people  
and that is what you are missing the most. 
The ceremonial corn is what you are 
yearning for, and the white corn meal, 
these are what they are missing. Because  
of this they are traveling everywhere, they 
are looking and digging in the earth for  
these things. 
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-E. Lee, Crownpoint, NM 1976 (Beck, Francisco, and Walters [eds.] Ch. 12). 
 
 Carl Jung’s idea of the collective unconscious is what Mr. Lee is referring to above. The 
collective unconscious is what N. Scott Momaday refers to when he speaks of Memory in the 
Blood. The collective unconscious is linked to what Freud called “Archaic Remnants.” The 
collective unconscious is what is referred to scientifically as genetic memory, and all are what I 
refer to as the “Misplaced Warrior.” This is why an Indigenous Pedagogy embracing the 
archetype/warrior curriculum through a physical discipline such as boxing— where one learns 
dedication, sacrifice, focus, and humbleness— will help propel the pupil toward Indigenous 
Education’s top priority of identity and enlightenment. What we are talking about here is 
educating and embracing the soul of Indigenous students.  
 The soul is something unknown which exposes itself through imagination and reflection 
(McCormick, 2009). The soul elevates and gives depth to events in our lives, forming them into 
experiences and therefore makes meaning possible. The soul communicates through emotion 
and conviction, it is the inner place that sustains our personalities, identities, and actions when 
all else is “eclipsed” (McCormick, 1986, p. 161-162).  It is this soul of Indigenous students which 
needs education, it is this soul that is in need of repair after a history of assimilation’s tactics of 
torture, and that soul lives in the collective unconscious of Indigenous students with vibrant 
and live archetypes. Jung explains that archetypes are nothing more than “literally a pre-
existent form” (Jung, 1964, p. 99). The collective unconscious is its own distinct part of the 
psyche which is completely hereditary, untouched by the conscious, and has never been 
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individually acquired. Therefore the collective unconscious exists as a part of memory from 
what Indigenous education labels as “pre-time” (Beck, Francisco, & Walters [eds.], 2001, p. 75). 
Because it is made up of archetypes, the ‘something’ that existed before, the ‘something’ that 
exists in the soul, we are dealing with something that exists beyond the measurement of man’s 
senses and beyond his logical comprehension (Jung, 1968). Because our human understanding 
is limited, we must accept there are things that exist that we both know and do not know. 
Perhaps the best we can do is classify these things into two categories: things we know or can 
touch and prove (i.e. the physical); and things we cannot touch or grasp (i.e. essence) (Beck, 
Francisco, & Walters [eds.], 2001).  
 Indigenous knowledge accepts the fact that all things have two aspects: "matter and 
essence," or the physical and non-physical /spiritual (Beck, Francisco, & Walters [eds.], 2001, p. 
75). Since everything is made up of both matter and essence we can say that people are made 
up also of the physical and the soul, or two persona within the same person (Jung, 1968). So 
what happens when a person's or people(s) collective unconscious has suddenly been detached 
from nurturing? What happens when someone or something does all it can to detach the 
generations of Memory in the Blood, as in Captain Richard Henry Pratt's and the American 
educational objective of “Kill the Indian, Save the Man?” What happens is a great and 
community-wide neurosis. 
 Neurosis within the Native communities can be seen in the forms first mentioned at the 
beginning of this paper: alcoholism, drug abuse, suicide, low academic-achievement, and low 
educational retention rates. So how is one to combat all these pathogens within the Indigenous 
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community? My answer is to put the Indian Back in the Man and Make Him Strong. My answer 
is to revive the Indigenous warrior spirit by way of a Pedagogy of Boxing.  
During the Fall semester of junior year of my undergrad career I was taking a sociology 
course, Social Problems. Part of this course’s requirements was to volunteer somewhere in 
need. I ended up at a middle school not too far from campus. I was to volunteer at the school’s 
afterschool program as a tutor. The site supervisor of the program, an Indigenous Filipina 
woman, directed me to the program’s most behaviorally resistant young men immediately, and 
assigned me to work with them. The group of students were all Indigenous: Hoopa, Colville, 
Mexica, and Apache.  As soon as I saw them, I knew that their problem was not academic, but 
they were resistant to assimilation practices of the American school. I quickly implemented a 
specialized curriculum I would teach after they finished their homework. I shared the simplicity 
of Indigenous truths with them. I told them stories of Geronimo, Chief Joseph, and Captain Jack. 
I told them the regimen these men followed which molded them into the men that were not to 
be forgotten. By the time summer came, I had them training with push-ups, pull-ups, and 
sprints. I was taking these young men through the Apache rite of passage, Nalwod Go’‘aileh [It 
Makes Him Strong]. In all Indigenous Nations, there was always time taken out to guide a boy 
through to adulthood. Among the Apache this rite of passage began as soon as the boy’s voice 
began to change.  
The young man was taken off to an isolated area for four days. During these 
four days, the young man was given all the responsibility a man with a family 
would have: getting up early and getting water, chopping wood, learning to 
hunt and other aspects of Apache life. The purpose of the Nalwod Go’’aileh was 
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to strengthen the young man, “strong in thinking, strong in heart strong in his 
body, strong wherever he goes” (Watt & Basso, 2004, p. 201-203). 
 
Indian educators, Indigenous education, and Indian schools must embrace the pedagogy 
of resistance inherent in our Indigeneity because Indigenous Nations need warriors, and our 
young people need to be warriors.  
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2. RIGHT 
 
Pre-Contact Education 
I remember I was real little, living in Coal Mine (AZ). I was 
Outside playing with my sisters and little brother when 
We saw someone coming up our road. See back then 
There was no cars, I mean there was probably some, 
But we never saw one, everyone traveled around on horses 
And wagons, all the roads were dirt, and so when 
Someone came driving up a lot of dust rose in the air,  
So we knew someone was coming. They were coming to  
Take me and my older sisters away. They said we got  
to go to school so we can learn how to live. Right there 
me and my sisters got in the wagon. And there were other  
kids in there too, even “real Navajos (traditionally dressed 
Navajos) too.” They took us all the way down to  
Albuquerque. We were on the cart for days, and it hurt  
too. I stayed there for a long time. By the time I  
came home I was already older, so I just went into the army.  
They said we had to learn how to live,  
but we already had been living for a long time. 
- a story told by Don Davis 
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(Diné- Coal Mine Canyon) 
 
What is knowledge? What defines knowledge? Is knowledge the same as wisdom? 
Knowledge is the embodiment of knowing. Knowledge is knowing through learned experiences, 
questioning yourself, epiphanies, realizations, suffering and pain, and even mistakes. 
Knowledge is a continuation of self, so that the self walks according to what it knows. 
Knowledge is an encompassing power, which connects all things from beginning to end, so 
much so, that there is no real beginning and no real end. 
Before the first American school house was built, education had been a requirement of 
every pupil-aged individual within every nation located on the land now stamped America. 
From the longhouses of the Iroquois to the medicinal gardens of Native Botanist’s of California, 
down to the western hemispheric university of Teotihuacan, education has held great 
importance and priority to Indigenous people within the fabricated lines of the United States. 
And like other civilizations before colonization, these educational systems were held together 
with protocol, expectations, and requirements of growth.  
 Indigenous education is the complete opposite of Western education. Western 
education magnifies the individual’s importance and the hyperbole of white importance. 
Indigenous education taught rights of individuals, morals, and standards of behavior (Beck, 
Francisco, & Walters [eds.], 2001). Indigenous Education is the very definition of common 
sense, of integrity and character, of choosing right over wrong, of nurturing and not 
destruction, and of developing a sense of critical consciousness. Education is the nurturing of 
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the care in a person, the goodness and compassion in a person so live and raw that is both 
given to us and is a part of us, as is the heartbeat. Education is the grooming of ethics in the 
pupil, so that when he or she is faced with a decision, the consciousness of good wins out. And 
since the internal goodness is set against wrongness in the person, there is constant struggle; 
therefore the consciousness needs the discipline called Education in order to act in its true 
purpose: helping the human to act in a humane way. Paulo Freire (1998) points out when 
explaining Thinking Correctly: thinking correctly is not to be mistaken for right-thinking, for to 
aspire to right-thinking one would be aspiring to the impossible act of perfection. However, 
thinking correctly is in fact the struggle of oneself, over oneself, “so as to avoid being simplistic, 
facile, and incoherent” (p. 51). Ethics of one’s self begins within. The struggle and the 
determination to choose to do the correct thing when faced with a choice of right or wrong, to 
take the easy way out, or finish things through. 
 As with our oral history and curriculum, Indigenous education had more than one 
purpose. Along with the everyday lessons of life and community, Indigenous Pedagogy 
supported the adjustment of the human-being to those things that exist as the unexplainable, 
to allow exploration into “ways of seeing or thinking about things” (Beck, Francisco, & Walters, 
2001, p. 59). Intertwined into our education for meditation and acceptance of things 
unexplainable, was the knowing of who you are. The Creation History was passed down 
through oration from the first Beings, whom the Osage know as, No-Ho-Zi. These No-Ho-Zi are 
actually the first educators, teachers of men, and although the Creation history is heard 
through your ears, their truth is taken in and accepted because of The Memory in the Blood. 
This ability to accept, seek, and wait for the “possibilities of beyond the ordinary are the root of 
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the Learning Way [Indigenous Pedagogy]” (Beck, Francisco, & Walters, 2001, p. 61). There was 
no separation of sacred teaching, or things unexplainable and the practical because both 
brought personal awareness (Beck, Francisco, &Walters, 2001). Personal awareness is brought 
about by deep reflection, reached through silence and thought. Indigenous education 
emphasized not asking “why.” This is so that the psychic element of your mind, the collective 
unconscious, may reveal to you the knowledge that was passed down to you from the first 
beings through your memory of heredity. (Beck, Francisco, & Walters, 2001). 
 
Post-Contact Education 
The miseducation of American Indians precedes the “birth” 
of this nation. From the time of invasion to the present day, the  
church and state have acted as coconspirators in the theft of 
Native America, robbing Indigenous peoples of their very right  
to be Indigenous. In terms of education, the thievery began in 
1611 when French Jesuits opened the first mission school expressly  
aimed at educating Indian children “in the French manner.” Not to 
be outdone, Spanish and British missionaries soon followed, 
developing full-service educational systems intent on “de-Indianizing” 
Native children…The American school was therefore a well-established 
Weapon in the arsenal of American imperialism long before the first  
shots of the Revolutionary War were ever fired.  
(Grande, 2004, p. 11).  
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The Indigenous People of the western hemisphere have a long and turbulent 
relationship with Europeans and European descendants. From Spain’s Pizarro and the Incas all 
the way North to the Inuit and Englishman John Knight, hostilities have been abundant and 
founded by European theology of superiority stemming from their insecurity.  
In 1867, Congress created an Indian Peace Committee. The Committee’s responsibility 
was to deal with warring tribes. In the attempt to alleviate war with Native Nations, the Indian 
Peace Commission advocated for education as a tool to pacify Native resistance (Spring, 2011). 
In an 1868 report by the Commission, language was underlined as the major source of 
continuing resistance, so it followed that the teaching of English would be employed to begin 
alleviating hostilities between Native Nations and encroaching American vexations. The 
ideology of employing the English language to reduce Indigenous resistance to losing land gave 
rise to the U.S. educational policies of attacking and destroying not only Native languages, but 
Native cultures and customs, all enforced by a curriculum of patriotism (Spring, 2011). The 
Boarding School became an important instrument of Native educational policies, and in 1879 
the Carlisle Indian School was established in Carlisle, Pennsylvania (Spring, 2011). The goal of 
the school was easy to understand as was its founder Captain Richard H. Pratt, through the 
school’s illustrious motto: “Kill the Indian, Save the Man.” This motto and “Pratt’s educational 
philosophy embodied the principles behind the allotment movement” or as it’s formally known: 
The Dawes Act of 1887 (Spring, 2011, p. 180).  
The Dawes Act had a major role in forcing Indigenous communities into the schoolhouse 
doors by way of coerced urban migration (Davis, 2013). The strategic employment of the Dawes 
Act was an additional reason for further “devastating loss of [Indian] country,” (Davis, 2013, p. 
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17). Unfarmable reservation land and further loss of land by the Dawes Act in combination with 
additional restrictive hunting and fishing laws left Native American Nations in a position of 
unsustainability. Unsustainability meant there was only one way to make a living-- the “white 
way,”-- and the “white way” required a “white education” (Davis, 2013).  This was a turn in the 
relationship between Natives and Euro-America because unlike before, in other confrontations 
with colonizers and assimilation, there was now nowhere to run.   
With nowhere to run, the only place left to go is behind the desk of a classroom of the 
nearest school. Behind this desk you are completely exposed to an American agenda, a hidden 
curriculum of Western/White domination and non-white subjugation acceptance. The 
curriculum constitutes what is legitimate and correct (Darder, 2012). The curriculum embodies 
the values, attitudes, biases, and interests of dominating American gender, race, and class 
systems (Darder, 2012). This curriculum of keeping the dominant culture dominant is an attack 
and invasion because it causes oppression between cultural relationships (Darder, 2012); and 
between America and Indigenous people the cultural relationship is one of “snuffing out” 
Indians and Indianism for land and resource control. 
The “snuffing out” of the Indian in the man is executed through the “Christian 
foundation of Western thought,” which legitimizes supremacy, “disconnection,” 
momentariness over sustainability, and “progress” (Grande, 2004, p. 68). If you overturn the 
mind of Western Thought, you will expose the links between schooling and “structures of 
Colonialist Consciousness” (Grande, 2004, p. 70). The schools are “one of the primary vehicles” 
of converting Indigenous students from social and relational societies and person(s), into dis-
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social, impersonal parts of a market society (Grande, 2004, p. 70). The weapons of mass-
Indigenous-destruction in schooling which carry out these conversions are: 
1) Independence/Individualism. The idea of independence focuses the student to the 
idea of solitude, and that one must act as though he or she were solitude. The 
ideology that self is the basic social unit. Total independence is therefore the 
epitome of health.  
2) Achievement/Progress. Achievement and progress are looked at as making an 
impact on your environment, thereby making the means less important and valuable 
than achieving greater ends. Material, economic, and technological gain is looked 
upon as growth thereby breeding competitiveness and rivalry.  
3) Humanism/Separateness of Faith and Reason. The tenants of secular humanism are 
that absolute truth, reason, logic, science, and technology rules man and allows man 
to rule. Intellect is the authority and reason is culture-free. Spirituality and belief are 
irrelevant and distortional and have no place in the objective understanding of the 
world. 
4) “Reality” as Secular, Mechanistic, and Impersonal/Detachment from Personal and 
Local Knowledge. School-based knowledge is dictated and legitimized by those who 
have benefitted from the tenets of an industrialized technological worldview. The 
universe itself is a product and has no special meaning or attachments with human 
existence. Forms of knowledge that contribute anything different are both wrong 
and primitive.  
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5) Separate and Superior/Detachment from Nature. Man is to have dominion over 
nature, which itself is not valid life. Contact with nature and the world are limited, 
set aside for the time of “getting away from reality.” Real learning takes place 
indoors and the natural world has no place in the classroom or education.  
(Grande, 2004).  
  These are the ideals of Colonialist Consciousness, of modern cultures differing from 
traditional cultures. Modernist cultures sever daily current life from that of the past, so that life 
is linear, instead of circular and in cycles as in Indigenous ways of living and thinking (Grande, 
2004). It is the modernist culture that dictates just how curriculum in the school and classroom 
is delivered. Since the modern day is the only thing that counts and is the only thing that is 
right, Indigenous students better get modern too, or suffer the fate of their ancestors before 
them.  
By using examples such as the Carlisle Indian School, the Allotment Act, and Indigenous 
ideals of education, the secularization and modernist approach to education illuminate the 
confrontational relationship between Indian youth and the Western school. The confrontation 
is ongoing and detrimental to the holistic and academic achievement of Indigenous students.  
American Education has detached the Indian from his home, his family, and attempted to 
detach him from his soul; this is how American Education has and is continuously trying to Kill 
the Indian and leave a shell of a man. It is as John Trudell has warned us: “Protect your spirit 
because you’re in a place where spirits get eaten” (Facelesswitheyesopen, 2009, 3:55).  
 
22 
 
The Weigh-In 
Thunder split the sky open.  
Looking down, 
he sees something unknown. 
No.  
Even through the times of great loss,  
The People remained strong and patient.  
Thunder weeps.  
Hoping,  
his tears may fall on the wrists. 
The wrists that bear scars of pain. 
Thunder cries Hope,  
so that his tears may touch the slashes,  
healing,  
The People’s burden of life with rain. 
- Jesus Chamberlain 
 
Indigenous communities are currently faced with many problems of complexity and 
difficulty. These trials are not only problematic, but destructive to the spiritual health and 
mental self-possession of Indigenous communities and individual(s). The problems Indigenous 
communities are faced with range all over the spectrum from the “toxic collection of 
pathologies” of drug/alcohol abuse, domestic violence, and suicide (Horwitz, 2014) to low 
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literacy/math levels, low high school graduation rates, and low college enrollment and 
retention rates. From where do these problems stem? Answers include: low self-image, 
horizontal oppression, insuffiient school budgets, and high rate of teacher turnover— all 
remnants of colonization.  Of these many issues, I am focusing on the difficulties Indigenous 
students face. My presumption here is that the US educational system was developed to 
educate the Native American not for his/her own good, or even for easy assimilation, but 
because the acquisition of Native American land was easier via education than a military 
campaign (Spring, 2011). The theft of Indian land was a step toward establishing America as a 
State. However, acquisition of land is only the first step in establishing a State. The second and 
perhaps most important step would be legitimizing thievery of land and resources through 
falsification of truth and history through eradicating the memory of the true and first land 
inhabitants (Nietschmann, 1998). After stripping the imposed upon of their identity, State-
building then sets out to “deculturate nations so that they identify with state-manufactured 
identity and culture” (Nietschmann, 1998, p. 232). So from its earliest periods, the American 
public educational system is one that existed as, and still remains a tool of the State, and the 
State’s function is to take and keep control of Indian land.  
 
The Dressing Room 
I’m Lost 
In the middle of a valley of water. 
In a place unknown, and unknowing, 
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stranded where there are no memories. 
I’m Lost 
In a place located between success and survival. 
In a place where my veins, heart, and direction is empty. 
I’m Lost 
Suspended on the underside of the world. 
Looking up I see grasses and rivers looking back down from the sky. 
I’m Lost 
In a place where no ceremony exists, 
so I find the ceremony deep inside. 
- Jesus Chamberlain 
 
Because of a domineering and imposing historical context over Indigenous Peoples by 
those of European descent, their relationship with each other is one of natural opposition and 
confrontation. Because of imperialism which is now institutionalized, to be Indigenous means 
you are in polar-opposition to the colonial-state which you now live under (Taiaiake and 
Corntassel, 2005). Since the American education system is a tool of the State, this means that 
the Indigenous student and the American school, textbook, and pedagogical praxis are at 
indefinite odds with each other. And because it is in the best interest of America, the American 
educational system stifles the epistemological curiosity and brilliance of Indigenous minds and 
souls.  
The Native American and the American educational systems have existed and still exist 
in opposition with one another because “schools were designed to domesticate cultural 
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differences deemed threatening to dominant interests,” (American Educational Research 
Association, 2015, 30:05). Being strong, resistant, and Indigenous is threatening to dominant 
interests’ control of stolen land. The dichotomous educational approaches represent a face-off 
between an educational system bent on assimilation and the Native memory of resistance. In a 
lecture celebrating the Brown v. Board decision, Theresa L. McCarty (American Educational 
Research Association, 2015) poignantly detailed this dichotomy using the example of The 
Hampton Institute, an Indian Boarding School, located in Hampton, Virginia. McCarty highlights 
how the education of the American Indian has been one of being under the “Hammer of 
domination and control,” through a forced abandonment of culture and language (American 
Educational Research Association, 2015, 22:07). These boarding schools were the pilot to 
education’s hidden agenda of assimilation and Americanization which is still prevalent today. It 
is no surprise then that Indigenous students experience low academic achievement and low 
college retention rates, when “dominant race and class interests” (American Educational 
Research Association, 2015, 31:24) are disguised as education. Ultimately, unless a student 
adopts and uses Euro-American values, language, and behavior, that student will be tossed into 
the social and economic “Reject Caste,” at the end of the hidden curriculum’s assembly line. 
Therefore, in order to be “successful” in K-12 school and college, a student from a non-Euro 
background must allow for the colonization that has stolen his/her land, culture, and history, to 
now invade their complete person, their identity, and their collective unconscious.  
Although many initiatives have been tried, with some success, to address the issue of 
low academic achievement, none have really made progress. As supported by data presented in 
the 2014 Native Youth Report, even the implementation of cultural and language classes have 
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fallen short in addressing the downward spiral and stagnation of Native American youth, both 
academically and socially: 
The American Indian/Alaskan Native high school graduation rate is sixty-seven 
percent, the lowest of any racial/ethnic demographic group across all schools. And 
the most recent Department of Education data indicate that the Bureau of Indian 
Education (BIE) schools fare even worse, with a graduation rate of fifty-three 
percent, compared to a national average of eighty percent.  (Executive Office of 
the President, 2014) 
This thesis will examine the sport of boxing and its potential role as ceremony of 
passage for Native students, catapulting students from the Indigena community far beyond the 
limitations Western Education has to offer and into the erudite line-up of Tecumseh, 
Deganawida, Looking Glass, Cochise, and Hueyi Tlahtoani (Moteuczomatzin). In boxing, self-
confidence, determination, focus, and fortitude are forged. The testing of one’s self is the 
common denominator across boxing and Indigenous rites of passage. The attributes that are 
earned and gained in testing yourself fuel Indigenous students to take control of their 
education. They will need strength and determination to endure the barrage of “correction” by 
instructors and administrators when their own lived experiences tell them different.  The 
challenges of remaining true to Indigenous convictions in an education system bent on injecting 
western ideology into students of color is immense. Here too the fortitude learned through the 
endurance boxing requires is sometimes the only thing an Indigenous student may have to lean 
on, as he/she is left desolate and alone in the ring of western models of education. 
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 The rite of passage serves as a symbol, and symbols are very important in explaining the 
unexplainable in existence (Jung, 1968). The symbol holds such a wide value of the unconscious 
that it can never be defined or completely explained, and that is because symbols "lie beyond 
the grasp of reason" (Jung, 1964, p. 19). This is why the rite of passage is essential to the 
growth and nurturing of the Indigenous pupil because it is a symbol that ties the past with 
today. It is the symbol which makes the invisible (spiritual) visible (Beck, Francisco, & Walters, 
2001). In fact, the existence of symbols is so essential to the human psyche that when 
disregarded, they will still emerge. Symbols are, why man dreams (Jung, 1968). The rite of 
passage as symbol lets the Indigenous student know that they and all that was before them are 
still alive today, and that is why they must take value in their life and the lessons they are to 
learn and share. 
Introducing boxing into Indigenous Pedagogy is fulfills the rite of passage, which would 
complete the philosophical and holistic foundations of Indian Education. Indigenous Pedagogy 
is grounded in roots of the past and present. Indigenous Pedagogy is a harmonious and living 
walk, a symbiotic relationship between “before” and present. It is a walk today with the 
instructions and understandings of our relatives before us. The fulfillment of a rite of passage is 
part of keeping the instructions of before.   
The cultural track and implementation of language and cultural classes and curriculum is 
moving Indian Education in the right direction. However, cultural instructors and their 
curriculum have left one key element out of the loop. As an Indigenous educator, I assert that 
educators must reach back in time, back into the truth of Indigenous culture and political 
stature, back into the Indigeneity which has been pacified and forgotten even by our own. We 
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must resurrect the rite of passage for historical, cultural, and spiritual healing to take place 
within Indigenous youth. Boxing as the rite of passage can serve as the ceremony of healing and 
strengthening they need.   
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3. HOOK 
 
The Opponent  
I don’t salute the flag. 
Because I know it is a lie. 
I don’t salute the flag.  
Because its red stripes are rivers of Indian blood. 
I don’t salute the flag because the stars are where the little Indian girls wanted to be as American heroes 
raped their underdeveloped bodies. 
I don’t salute the flag. 
Because the flag is my enemy, 
trying to kill me from past to present. 
I don’t salute the flag. 
So I can make Geronimo proud. 
I don’t salute the flag. 
Because I’m Indian. 
- Jesus Chamberlain 
 
 As an Indigenous student I can attest that sitting behind a desk in a classroom every day, 
you are assaulted, battered, and pummeled by the deculturalization process that is American 
education. “Deculturalization is an educational process that aims to destroy a people’s culture 
and replace it with a new culture” (Spring 2011, p. 177). During deculturalization the Indigenous 
student must listen to lies of great and courageous genocidal explorers, profound pedophile 
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philosophers, and brilliant white scientists; adding insult to injury the student must sit and 
listen while having their contributions to modern civilization, their sustainable theologies, and 
their current power struggles ignored, discounted, and buried. The Indian student is still 
assaulted even after the school bell rings because he/she is confronted daily with the realities 
that their land has been stolen, their population decimated, their culture relegated to a library 
shelf of mythical silliness, and their traditional sustainable governments dismantled (Taiaiake & 
Corntassel, 2005).  
As an Indigenous student in an Americanized educational system I will testify that each 
day, and sometimes each hour, is a struggle of conflicting convictions. One side of your heart 
stands stoic in remaining firm within your primary culture, while the other side is slowly 
coerced and beaten until you begin  to contemplate assimilation because you know it will not 
only make school a lot easier, but your whole life as well. This is the complexity of conflict in 
being a bi-cultural student. The inner turmoil that bi-cultural students experience can be 
illustrated in one word: crisis; in fact, Psychologist Arnoldo Solis coined this crisis a “Cultural 
Crisis” (Darder, 2012, p. 50). Meaning bicultural students if they wish to succeed, are caught 
between the rocks of their primary culture and the hard-place of surviving under a domineering 
mainstream culture imposed by society and its institutions (Darder, 2012). In this case the 
dominant mainstream culture is a Euro-American culture forced-fed through the tube of the 
American School.  
Deculturalization and being a bicultural student leads to a feeling of hopelessness which 
drives a sense of depression, manifesting itself as low school participation, low college 
retention rates, and worst of all high suicide rates because the oppressed/subjugated 
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Indigenous communities have been taught through educational discourse that their cultural 
and global contributions are miniscule if they exist at all. Their impoverishment results from 
their learned beliefs that they are innately deficient in character and culture. This results in the 
embrace and emulation of the dominant culture who is the culprit responsible for placing them 
in the corner of impoverishment (Noriega, 1992). This school day abuse has one purpose: For 
the colonized population to remain a self-contained, passive mass. In order for the Native 
communities to remain passive, they must be taught to believe in the natural superiority of the 
colonizer and the natural state of their own subjectiveness (Noriega, 1992).  
Deculturalization and Americanization are the perfect educational strategies for 
overtaking any nation. To gain the allegiance of the original people(s) would make for a much 
easier transition into unopposed power. I believe Western education’s instituted practices of 
winning without fighting and breaking the opposition’s resistance without fighting (Sun Tzu, 
1994) has been heavily employed and effective in numbing and controlling Indigenous 
generations. A strategy to combat deculturation and biculturation would be to implement a 
curriculum of resistance, feeding into the natural polar opposition which is embedded in the 
Indigenous unconscious. The Pedagogy of Boxing lets Indigenous children know it is ok to fight 
back, it is possible to fight back, not only fight back, but win when we do. 
 
 
The Walk to the Ring (The Ceremony) 
The only cure  
I know 
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is a good ceremony, 
that’s what she said.  
- (Silko, 1977, p. 3) 
 
The word “ceremony” conjures up images of a formal event, requiring protocol and 
ritual. Whether it is a university graduation ceremony, or a more traditional style 
Native/Indigenous ceremony, the act has its set location, with formalities and protocol 
expected to be followed and ritual to be gone through.  
 There has been over the years and especially in today’s times, an evolution to 
ceremony. It has adapted from an external ritual to something that takes place internally (Silko, 
1977). Ceremony is a journey, an unscheduled journey. The journey does not require cap, 
tassels, feathers, or burning sage; it is simply the transport and transportation of a person’s 
mindset and position of spirit from one point to another. Transformation and liberation can 
only be found in the revival and daily exercise of ceremony inside the soul. The rules and 
instructions needed for this training to be complete must be drawn from your roots, the roots 
you attach to by undergoing a rite of passage. 
 A transformation within Indigenous students is desperately needed. They need to make 
a journey from an under-motivated, under-achieving, insecure pupil, to a confident, over-
achieving, self-motivated, and self-valued person.  
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The Face-off 
I remember I had a fight in Sacramento. It was actually a black tie event, and many of 
California’s politicians filled the seats as the ring sat on top of one of downtown’s buildings 
overlooking the state capital. My opponent was a local of Sacramento and was about 6 inches 
taller than me.  
At the beginning of every boxing match is what they call the face-off. Both boxers meet in the 
center of the ring to receive last minute instructions and agree to adhere to the referee and all 
of the sanctioned rules. It is also one of the crucial moments of the fight and perhaps is really 
when the fight begins. The face-off is your first chance to overcome your opponent. You must 
face him, look into his depth, and tell him to, “Bring it on.” 
A couple of days before my fight, I had been watching and reviewing some professional boxing 
matches so I could familiarize myself with different situations. I don’t remember who it was, but 
I remember specifically watching one boxer. I noticed that when it came time for his face-off the 
boxer did not bother looking at his opponent, but instead looked upwards until the referee gave 
the order to, “Touch gloves and come out fighting.”  
I kept wondering why the boxer on television did this— perhaps to throw his opponent off— and 
I wondered if that could work to my advantage. So at this match in Sacramento, I decided to try 
this strategy and when the time came to meet my opponent in the middle of the ring, I looked 
up instead of facing-off. This, I believe, was the mistake that cost me the fight. Instead of 
looking up I should have looked straight into him, letting him know I was there to give him all 
the fight he could not handle. I should have made him doubt himself. 
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There will be times when a pupil must face-off with an opponent, whether it be a racially biased 
class, teacher, student-body, or other type of obstacle. They will have to face-off at this time 
against the unknown. It is unknown what will happen if they call out their teacher or professor 
on a historical inaccuracy on white-Indian relations. In highlighting the truth they may suffer 
harsh grading, or perhaps lose some of their peer’s friendships because the truth about white-
American origins has been spotlighted. Either way, it is the unknown they must face-off with, 
and they must do it with a face of cold granite eyes and the glare and glint of an obsidian blade. 
You must look into your opponent, let your opponent know that he made a mistake when he 
stepped into that ring with you. The pupil must be dauntless, confident, and make their 
opponent break by doubting himself. The pupil must let their opponent know that all they 
thought they knew was false, all they believed was fake. 
- Jesus Chamberlain  
 
Round 1 
If you were a colonist, you knew that your technology was superior to the Indians’.  
You knew that you were civilized, and they were savages… 
But your superior technology had proved insufficient to extract anything.  
The Indians keeping to themselves,  
laughed at your superior methods and lived from the land  
more abundantly and with less labor  
than you did… And when your own [women] started deserting  
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in order to live with them, it was too much.  
So you [attacked] the Indians, tortured them, 
 burned their villages… 
 It proved your superiority, in spite of your failures…  
But you still did not grow much corn. 
- Edmund Morgan (Zinn, 1980, p. 25) 
 
 General Philip Sheridan decreed that “The only good Indian is a dead Indian.” And from 
the time of first-contact between Arawaks and Columbus, to military force suppression against 
water-protectors in the No Dakota Access Pipeline movement, war has been and is still declared 
by the United States against Indigenous people.  War is not just declared against Indigenous 
people, but has been declared on multiple fronts, from all angles. Indigenous people have been 
on attacked on the front of their learning methods— Education.  They have been attacked at 
the front of the lands they hold sacred— Oak Flat. They have been attacked on the front of 
their reproduction— Sterilization. And they have been attacked on the front of their cultural 
practices— the rites of passage. The need to eliminate the rite of passage for Indigenous men 
came out of necessity for American military leaders. Before the elimination of the rites of 
passage practiced by Native Nations, the American military was forced to deal with Indigenous 
men of a hard nature. For instance, the Nez Perce had been doled this French name not 
because they practiced a custom of piercing noses, but because their neighbors signaled a 
finger going across the nose when describing them. It was to show that the Niimíipu (Nez Perce) 
were so brave that when an arrow flew past their face they would not flinch. Another example 
of the stoic character of Indigenous people were the Apaches. The Southwestern campaign for 
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land in which both the United States Army and the Mexican government’s army were unable to 
subdue autonomous Apache groups mostly made up of women and children. Even the “big 
shot,” Wyatt Earp, tried his hand at capturing Geronimo, only to ultimately fail. Some lawman 
he was, Earp never even caught sight of Geronimo. Perhaps Earp’s and other tough settlers’ 
true life failures gave rise to the need for the pompous and quintessential fictional character of 
John Wayne. Simply put, the American and all other European leaders could not best 
Indigenous warriors. So the need for enlisting other Native communities or individuals from 
one’s own community to defeat resisting groups of Indigenous people was crucial for victory. 
Thus, no greater truth has been uttered than the phrase of General Crook, “It takes an Apache 
to catch an Apache.”  Boldly translated: No white-man or group of white-men could take down 
resistant Indians without enlisting the help of Native men.  
 Part of the reason for this unique spirit of resistance was due to the child-rearing of 
Indian children. Native children were allowed to explore and come to conclusions on their own. 
For instance, if a child was crawling toward a camp fire, the child was not scolded to “Stop!” 
Instead, the child was allowed to get close enough to observe the fire, feel its heat, see the 
meat cooking and the fat sizzling, and come to the conclusion that fire is to be respected and 
not to go too close. In addition, Indigenous children were seldom spanked or hit. Chastisement 
existed, but it existed as part of the family role and extended out to the community at times. 
The goal of chastisement was to have the child come to the conclusion that what he or she did 
was wrong, and the need for atonement— not punishment— was the only thing that could set 
right what was done wrong.  These practices of child-rearing groomed the Indian into a person 
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who refused to give up or be enslaved. This is why when pushed, Indians pushed back, and 
because they pushed back hard, the rite of passage for Indian men was buried.  
Indian men were tough, tougher than anything the American or European armies could 
produce. Not only were they tough, but they held a spirit of resistance unexperienced by 
Europeans before. The reasons for this were of course the environments which dictated how 
tough one needed to be to survive, the local culture and rites of passage, but also the idea that 
no one has the right to physically harm you, as in spanking. When colonists tried to attack and 
enslave Native people they were met with resistance, so other tactics of war were employed: 
Christianity, the extermination of cultural practices (including the rite of passage for men), and 
currently the ideas of New-Ageism. These were employed to pacify the warrior, to pacify the 
spirit of resistance.  
A rite of passage meant to recall the warrior can be reached. It must be reached if 
humanity and the Earth are going to continue living. It is the children of the Earth, born of the 
Sun whom must be rekindled so that a fire of social and environmental justice can be achieved. 
Can you imagine the scenario if Geronimo, Crazy Horse, Cochise, and Chief Joseph would have 
been at Standing Rock? Or what would things look like if all my Aztec brothers began focusing 
their energy on progressive change instead of gangs and fighting each other? Both would 
probably look like the apex of the Civil Rights era when The American Indian Movement, The 
Crusade, The Black Panthers, The Young Lords, and others took control of their equity in 
America.  
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Round 2 
The medicine ball is a 15lb ball of tight stitched leather, its sole purpose is to be thrown 
at your solar plexus and ribs. I remember having to go through medicine ball drills at the 
end of each training day, and what grueling pain that was. But the medicine ball serves a 
purpose greater than making your ribs sensitive, or causing cramps in your abdomen. It 
serves to make you tougher, tighter, and prepares your reflexes and body for when you 
get hit. 
During the summer between my junior and senior year of my undergrad, I became 
homeless. It was a hot summer that year, and I was in the Sacramento valley so that 
means it was hot every minute for the whole summer. We are talking about 95 degrees 
at 2 in the morning kind of heat, so by 4pm that 118 was just cooking you. Even the 
rattlesnakes wouldn't come out it was so hot. 
I had no place to go, but I knew the valley, so I stayed on an isolated small mountainside 
in a tent someone had given me. I was finding odd jobs through people I knew to keep 
some cash flowing in, and burger meat on the grill. But it was hot. I mean there was just 
no break from the heat. 
Perhaps as an apology from nature for heat wave summers with no end, the sun 
produces two of my favorite fruits: strawberries and blackberries. And not just ordinary 
berries either, these berries looked like they were in the gamma radiation accident that 
created the Hulk. They were so big and juicy. There was one particular fruit stand I used 
to frequent. The people that ran the fruit stand were from Vietnam, and I enjoyed 
chatting with them when I stopped by there.  
39 
 
I was talking with the grandmother when she asked me where I was staying. I told her I 
am staying on the other side of that mountain over there, as I gestured in that direction. 
"But it’s hot and I hate it," I confided. Her reply was something that caught me off-guard 
and unprepared, "You should be happy to stay on the mountain like that in the hot." 
"Why?" I asked. "Because it makes you strong." And with that wisdom I headed into my 
senior year of my undergrad, had the best GPA's I ever had, and started an on campus 
Native student drum group that made the newspapers. The drum group would go on to 
protest cutbacks to Native programs on campus. They did not let up until the president 
of the university signed a promise to begin recruiting Native professors; over the next 
three years, Humboldt State University would hire three. 
- Jesus Chamberlain 
 
A definition of success and achievement has more depth than the surface of good 
grades. The elements that affect that success, as defined by the goals of Indigenous Education, 
are enlightenment, identity, and strength. Success for Indigenous students is becoming strong 
and complete in their Indigeneity, showcasing their strengths through intellect, endurance, and 
the ability to overcome impossible circumstances.    
Double Punches Boxing Club in Santa Rosa, CA, subscribes to the pedagogy of building 
up the pupil using the discipline of boxing. Staff members describe the Club’s origins as born 
out of necessity because of a rising gang problem in their community. Double Punches stresses 
fundamentals, discipline, and skills, emphasizing the discipline of living according to the code of 
self-respect, respect for others, and respect for the community (Double Punches Boxing 
Club/About Us, 2010). The effectiveness of the Pedagogy of Boxing can be witnessed through 
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an interview with one of their current protégé’s, Jonathan Rubio. Rubio exemplifies just how 
life-changing boxing can be. In an interview, Rubio describes just where he would be if not for 
boxing, “I fell in love with the sport and started doing it every day. When my mom died when I 
was 11, I felt like I was just going to stop whatever I’m doing. I’d probably be outside with my 
friends all the time, involved in drugs, gangs and all this, but I’m here training doing what I have 
to do to get better” (SAVN TV, 2016, 0:39-1:08). At a young age Jonathon learned the harsh 
truth of life’s fate: life ends in death. But boxing has taught him to deal with the blows and keep 
moving forward. Double Punches Boxing Club is not the only example of a physical discipline as 
rite of passage. Dr. Derek Van Rheenen describes the evolution of a literacy program fueled by 
the pedagogy of Taekwondo. The program was woven into the fourth grade as an 
extracurricular program at an elementary school located in Richmond, California. Entitled 
Project Teamwork, the program was part of a “national effort at combining athletic and 
academic skills development in under-resourced and underperforming educational settings” 
(Rheenan, 2011, p. 9). The program ran for twelve weeks, one day per week with students 
participating in forty-five minutes of Taekwondo and forty-five minutes of writing instruction 
afterward (Rheenan, 2011). This twelve week program saw gains in the areas of self-esteem 
and the respect and love for learning (Rheenan, 2011).  
Successes are often seen from the pedagogies of physical discipline. These successes 
measure something deeper than high test scores: they are “successes in the human spirit of 
expression” (Rheenan, 2011, p. 17). According to Project Teamwork White Paper, “the qualities 
of self-discipline, perseverance, and hard work necessary for excellence in sports are 
transferable skills available to the young student as much as to the young athlete” (Rheenan, 
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2011, p. 10). The underlying faith in such interventions as Double Punches and Project 
Teamwork is that “athletic and corporeal training will teach pro-social values such as discipline, 
respect, and humility. These values, in turn, can be transferred to other facets of life and 
achievement arenas such as school, where these learned characteristics will help enhance 
performance” (Rheenan, 2011, p. 10-11). 
 
Round 3 
Time is the ultimate magician, 
weaving worlds together.  
Like a magician’s trick of linking rings, 
the physical and spirit worlds  
hover in juxtaposition.  
Touching and overlapping,  
the two spheres of known and unknown 
leave cusps where Indians still live.  
- Jesus Chamberlain 
 
The academic success of Indigenous students and the importance of the Rite of Passage 
is a relationship that has only been minimally explored. This Rite, this need to prove one’s self, 
the need to transcend into a warrior, is an inherent desire of Indigenous students. Because it is 
ignored, the holistic education of the Indigenous student is compromised which, in turn affects 
the students’ academic achievement.  
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The Pedagogy of Boxing in the form of Rite of Passage is in essence, Indigenous 
Resurgence. Boxing and its training regimen will produce a Resurgence, taking place in each and 
every Indigenous student, to then be carried to their communities. Indigenous Resurgence has 
three principles: “Reclaim, Rename, and Reoccupy” (Concordia University, 2015, 1:01). My 
implementation of these three principles will be boxing as an adaptation of ceremony, an 
Apache ceremony, a Warrior’s ceremony— “Making Him Strong” (Watt, & Basso, 2004, p. 202).   
Indigenous Resurgence, as stated above, will be taking place within every Indigenous 
student, by first pushing their human limits with training and discipline until the strength of 
their identity has resurfaced and been Reclaimed. From the strength gained here, these pupils 
will go on to Rename themselves and their history of who they were, are, and will be. No longer 
will they be the “people who lost,” but the people who survived lies, biological warfare, and 
war crimes of lowest morals. They will Rename that part of their history the “middle rounds” 
which they have weathered, and have prepared for the final round of Reoccupation. Our 
Reoccupation is of Indian school classrooms, school administration positions, school board 
seats; a Reoccupation of control over our own futures, our own rightful lands, and our rightful 
seats at the forefront of a balanced global community progression. The purpose of a boxing 
pedagogy here is to birth Indigenous Resurgence, with Warrior Knowledge from the Apache.   
Boxing programs offer an alternative and culturally reinforcing approach to the rite of 
passage. The Pedagogy of boxing addresses the issues of: 
• A rite of passage validating and recognizing Indigenous identity. 
• Impacting academic achievement. 
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• Satisfying the spiritual desire to follow one’s Genetic Memory (i.e. Memory in 
the Blood). 
• Giving Indigenous students the endurance to wake up and deal with the 
confrontational relationship American history and educational history has built 
with them.  
 
Boxing as a rite of passage can be a powerful tool in decreasing Indigenous community 
pathologies such as incarceration, substance abuse, and drop-out rates. For many young 
Indigenous men, and I am including our brothers from Meso-and-Latin American regions, the 
rite of passage still remains a need. It is the need to prove something to one’s self. In fact, many 
Indigenous populations had rites of passage which tested young men for their strength and 
courage. The completion of a rite of passage was evidence that the boy was now a man, and in 
many cultures a synonymous warrior.  
Of course the Native to English translation of a man/warrior is different than the 
American version. The American version of a man/warrior is someone who is belligerently 
arrogant, confrontational, and selfish; contradictorily, if I may loosely borrow my Mohican 
brothers’ interpretation of a, man/warrior: is someone who when needed or when tested rises 
to the occasion.  
 
Round 4 
Your Spirit Man is your helper. 
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Where the two worlds intersect, 
on that border he lives.  
He is there now, 
waiting for the door to open. 
Waiting for you to touch him  
at the end of your passage. 
- Jesus Chamberlain 
 
Is there something different about boxing as compared to the usual school sports such 
as basketball, football, or soccer? I would say, yes, there is something which separates physical 
forms of discipline such as boxing from the usual school sports, and that difference is the 
spiritual quotient which allows one to touch their spiritual archetype. 
A Pedagogy of Boxing is Indigenous in practice because Indigenous Pedagogy is the 
accepted truth that we are born with resistance in our blood (Grande, 2004). It is the Memory 
in the Blood which struggles, not for inclusion or enfranchisement, but for autonomy and the 
right to live, walk, and learn Indigenously. The only way to have this autonomy in Euro-America 
is to fight for it every single day. And you fight for it by “embodying Indigena,” standing in 
defiance and opposition to “whitestream” America, beginning with rejecting an education that 
places Indigenous knowledge on the shelf with myths and legends of the past (Grande, 2004, p. 
171). To resist and defy one must have courage and be strong; however, if one is going to resist 
and overcome, one must be trained, and must endure a rigorous discipline. This rigorous 
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discipline is being sought out by the Memory in the Blood of Indigenous youth everywhere, and 
one of the places the discipline is lying, is in the padding of a boxing glove.  
My resolution to low Indigenous academic and social achievement is one likened to a 
blacksmith. However, instead of forging steel, the Pedagogy of Boxing and its curriculum will be 
forging the spirit of perseverance, strength, and confidence in students and youth of Indigenous 
communities. The training, the sacrifice, and the will to go one more round even when you 
think you can’t muster anymore will rise out of this rite of passage. The testing of yourself, 
which can be achieved through boxing, will be constantly called upon as Native students 
venture into new academic ground. Less than half of all Native students who enter college 
graduate: the reason they feel alone. These Native students must face the fact they are alone, 
just like in the ring. In a boxing match there is only one person in there fighting, and that person 
is you. There may be a corner (coach, assistant coach, and cut-man), there may be support out 
in the seats, but the one taking the punches and dishing them out is you. This has been my 
experience, and other Indigenous students too will be experiencing these same obstacles. 
Boxing as a rite of passage will build intellectually, spiritually, and emotionally healthy 
individuals who will be able to tackle the social injustices and academic pitfalls our Indigenous 
Nations have been wrestling with. A Pedagogy of Boxing can help the transition of Indigenous 
students from youth to men. To be hard and sharp like obsidian, malleable and workable by the 
wisdom in the wind, keeping them in touch with our ancestor’s voices that we hear in the 
cusps. This re-living of our ancestor’s truths and ways keeps Indigenous students moving in the 
present and into the future, for when you fail to re-live your ancestor’s story; it is then that you 
have become, ‘Yalti (a ghost). 
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However deeply-rooted the social and educational ills of Indigenous Nations within 
America, there is a simple remedy lying in the wisdom and protocols of our community 
structures of before. We Native Nations and individuals are not existing as the “Indian(s) that 
lost,” as a former professor uttered, but merely in need of “Taking a knee” to regroup, counter, 
and win.  
 
The Decision 
Ts’its’tsi’nako. Thought Woman, 
is sitting in her room 
and whatever she thinks about 
appears. 
She thought of her sisters,  
Nau’ts’ity’I and I’tcts’ity’i,  
and together they created the Universe 
this world  
and the four worlds below.  
Thought-Woman, the spider,  
named things and  
as she named them 
they appeared. 
She is sitting in her room 
thinking of a story now 
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I’m telling you the story 
she is thinking.  
- (Silko, 1977, p. 1). 
 
It is our Indigenous aptitude and our Indigenous Pedagogy which hold the answers for 
not only resistance but for political, environmental, and spiritual autonomy (Taiaiake & 
Corntassel, 2005). Indigenous Pedagogy includes a rite of passage because Native leaders knew 
that part of an education a human-being should receive includes a healthy world-view and our 
harmonious position in it. Participation in a rite of passage gives power to the symbolism that 
one is now an adult and must assume the responsibilities and behavior of a responsible and 
contributing adult. 
 Arnold Van Gennep gives us three criteria when identifying a rite of passage:  
• The spiritual/symbolic needs of the participants are addressed through engaging 
in a ritual or ceremony which allows for a “new” construction of self.  
• “Communitas” formed through the witnessing of the event by significant others 
in the community. 
• The ritual incorporates conditions which may challenge the participant physically 
and relate to moral/cultural teachings intellectually — these conditions are 
presented as a test of character development and ability to pass through to the 
next life phase. 
(Ogilvie and Zyl, 2001, p. 2) 
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All three criteria are met under the discipline of boxing. The first criterion is met 
because a “new” stronger self is forged, physically, mentally, and spiritually. The second 
criterion is met because changes of the pupil become obvious as time goes on. These positive 
attributes of character are often noticed by family members, school faculty, and even friends, 
or association of new friends. The third criterion is met because the testing of one's self 
through physical and mental challenge is the essence of boxing. These three criteria of rite of 
passage through boxing relates to many Indigenous youth because in many of the Indigenous 
Creation Explanations the hero of the story faces off with an entity of evil. Therefore, a battle 
such as a boxing match falls right in line with the creation of The People. Our Creation 
Explanations do more than just describe the area you come from, or the journey of how you 
and I came to be here. Creation Explanations tell you who you are. They tell you what strengths 
and qualities you have, and what Instructions you are supposed to live by. This is why Creation 
Explanations are identity, and identity is reached through rite of passage 
The changes during the destiny of the hero/ine is often noticed and taken account of by 
his/her community. As one grows from pupil to alumnus, so too are the changes noticed by a 
pupil’s community as training and boxing development are undergone.  
Does a physical art form such as boxing serve a deeper purpose in the human psyche? A 
physical discipline like boxing replenishes and fulfills. It is a symbol of passage, the recognition 
of transition. As the term “Rite of Passage” brings symbols of Viking warfare, Native raids, or 
skinning your first buck to mind, I specify that a rite of passage is a ritualistic purpose that 
should not be left in the past. Although some may argue our modern world has evolved beyond 
ancient traditions or primitive ritual, there remains no evidence that the need for ritualized 
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expression of transition is any less today than it was in times before Christianity or the 
Industrial Revolution (Gennep, 1960).  
Without the recognition of transition taking place in a young person’s life, they are most 
likely to experience an emotional or mental drawback that can range in intensity from minor to 
extensive. Problems passing through different age transitions are directly related to the kinds of 
support society offers to help one manage each new stage of life. Left on their own, youth can 
develop mental illnesses or social ills because the young person is "forced to accomplish their 
transitions alone with private symbols" (Gennep, 1960, p. 13). Programs practicing a Pedagogy 
of Boxing in marginalized Indigenous communities are critical to the well-being of Indigenous 
youth and their academic and social achievement.  
Assistant Commissioner for Urban Education of New Jersey, Larry Leveret, explained 
that a pedagogy that embraces a rite of passage, similar to the pedagogy infused in boxing 
clubs, supports social-emotional learning forged through experience where skills, disposition, 
and discipline are gained (Arnold & Elias, [Eds.], 2006). A social-emotional learning approach 
that reinforces Indigenous values and convictions is by far the most essential element in the 
holistic makeup of a complete individual— this can be constructed and reinforced through the 
Pedagogy of Boxing. 
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4. UPPERCUT 
 
The Deal 
 The first point of colonial assault was occupation of land by force of arms. Land contained not 
only the world of things, but also the world of people… 
After occupation of the land, control of the population followed to acquire not only cheap or 
free labor and market for manufactured goods, but also gradual erosion in the world of 
meaning.  
 [Lastly the] occupation of land, exploitation of human and material resources, and quelling 
resistance required the erosion of social bonding, indigenous beliefs, values, identities, 
and indigenous knowledge.  
- Dr. Hussein A. Bulhan, Founder and President of Frantz Fanon College 
(Bulhan, 2015, p. 242-243) 
 
I went to Healdsburg Elementary School for sixth grade. I chose to live with my father 
after he and my mother split up. We ended up staying with my uncle in Windsor. For some 
reason my father had me go to Healdsburg Elementary (which required an hour and a half bus 
ride) instead of the local Windsor Middle School. Either way it worked out okay because I got to 
meet my friends Dylan, Gregorio, Rafa, and Chico there.  
 Chico, although the same age as all of us, was certainly older. He was older because he 
was exposed to more at an earlier age, thanks to his larger-than-life brother, José, or Hoser as 
he was known. Hoser was bigger than life to Chico, stronger than anybody, faster than anybody, 
and definitely the coolest by far. Chico loved his big brother.  
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 In the late 80’s and early 90’s of California before it became illegal, people enjoyed the 
freedom of riding around as passengers in the beds of pick-ups. Also of the same era, mini-
trucks were all the craze. The mini-truck was a style of low-rider: customized compact pickups 
built from factory for light duty with a four or six cylinder engine. The customization of these 
small trucks consisted of lowering their stance. This was done by tempering the truck’s 
suspension which usually caused the truck to ride harsh with a rough bounce. I cannot 
remember exactly how it happened, but what I do remember hearing is Hoser was in the back 
of his cousin’s mini-truck and under the influence of a hallucinogen when he decided to stand 
up and start talking to his friends. During this talk, the truck hit a deep pothole, and because of 
the modified suspension, the truck was jarred, and Hoser fell backward over the tailgate. Hoser 
landed on the back of his skull and passed away that day. José’s death, coupled with the death 
of his father years before, had caused Chico to come to a life altering conclusion by 7th grade. 
Chico had made a deal with life, one with drug addiction, and prison sentences stipulated in the 
clause.  
 Chico and his brother José were impacted by colonization’s obliteration of identity, 
culture, and rite of passage. José was a gangster, a misplaced and misguided warrior, who 
wanted to prove his worth and manhood. However, because no Aztec cultural pathway for 
venturing into manhood existed anymore, Jose’ concocted his own method of passage which 
not only cost him his life, but Chico’s as well.  
 Dr. Bulhan (2015) names the first step in colonization as not only occupying the land, 
but the world of the people. José’s worldview was controlled by the absence of a rite of 
passage, thus he searched for other ways to prove himself.  Secondly, Dr. Bulhan (2015) speaks 
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of colonization gradually eroding the world of meaning for the colonized. Chico’s world of 
meaning began eroding after the only male role model left in his life, his big brother, died. 
Chico’s world came crashing down, leaving clouds of dust and drug smoke for him to be lost in. 
Lastly, Dr. Bulhan (2015) speaks of colonization having to quell resistance. The quelling of 
resistance can be seen by the police officer setting me up with an adult record and reputation 
that would follow me the rest of my life having resisted his harassment. After this, the police 
would constantly be hounding me and trying to beat me, until I would have to defend myself 
and push back by breaking free of their system and grasping my Indigenous strength, intellect, 
and will to overcome impossible odds. 
 All of us within Indigenous communities are Chico’s, José’s, and myself. You have the 
misguided warriors, those whose innocence is crushed, and those who like myself had no 
choice but to have the vindictiveness of colonization come plowing into our life.  Jose, Chico, 
and I are the three outcomes of colonization: Death, Incarceration (physical or mentally), or 
Resistance; Indigenous people will have to choose in which way they are going to deal with 
colonization.  
You will see these three youth: the misguided warrior looking for a way to prove 
himself; the innocent who is in need of guidance and protection; and the bullied who is forced 
to fight back throughout your entire career as an educator for the Pedagogy of Boxing.  
 When youth are continually exposed to the malice of life, a moment of complete adult 
cognitive awareness will confront them. At this moment they will be offered a deal: accept that 
all the malice they have experienced and seen is the complete truth of life, or that there is 
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more to life; from here their path will be set, they will either wilt or bloom. The job of the 
educator, the coach, and/or the mentor is to reach these youth before they make this deal or 
get them to undo it. So how do you do that? You will have to build and heal with the Pedagogy 
of Boxing using its pillars.  
 
Back to the Gym 
At the back of the cave I wait. 
Power cracks open above 
while 
wisdom sings below. 
My thunder-bride beside me 
whispers the instructions of The Wind in my ear. 
Shining black eyes of hope are watching 
when something inside remembers:  
take the umbilical cord with you— 
it holds the rules. 
For the grandmothers of struggle before me 
I leap, 
landing to make The Ollin’ (The Earth Quake)!  
- Jesus Chamberlain 
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The Pedagogy of Boxing for Indigenous youth must include the harnessing of the spark 
within the pupil, harnessing it so it will burn with controlled passion. The second element the 
Pedagogy must include is intense preparation or training. During this time the pupil must know 
they are required to show growth. Finally, the Pedagogy must have a test, a test that will push 
the limitations of the pupils, so that they find their archetype hero inside and let him out for the 
world to see.  
I want to acknowledge that this model will be built primarily to address issues for young 
males. The focus on males is not because strong women and women warriors do not exist. For 
my mother who put five children through college working three, sometimes four, jobs, and 
Aunt Lupe donning her Billy Jack hat and buck knife on hip come to mind. I only model this 
pedagogy for males because it is what I personally have experience with, and the rite of 
passage for males is what I, as an Indigenous man, see as missing from the equation of 
Indigenous Education.  
 
1. Stance 
The stance, or how the boxer stands in position, is the first thing a pupil will learn when 
they enter a boxing gym. How they position their feet, their arms, hold their fists, and tuck their 
chin will be the determination of whether the pupil is ready to move on to the next step. 
For coaches or those looking to implement a Pedagogy of Boxing, the stance you have in 
your personal life is just as important as any boxing stance. A person who decides to be a coach 
is taking on a sacred role. The person is taking on the role of an educator, and throughout all of 
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World’s history the role of an educator (teacher, monk, shaman, Traditional Indigenous Doctor, 
etc.) has been sacred. You must decide if you are willing to make that commitment, if you are 
willing to sacrifice, and be self-less and humble. If so, then you are ready to move on to the next 
step.  
The pillars of a Pedagogy of Boxing are going to be founded on universal principles of caring. 
I have said before that the role of an educator is a holy role. Not holy as in the American ideal 
of the perverted translation of the Bible, or the rantings of a Trump supporting preacher, but 
holy as in the serenity of a lone brook. The epiphany provoking view while on a mountain top is 
holy. Even the wrecking power and awesomeness of power from a huge storm is holy. These 
examples of holiness exhibit the something that cannot be spoken, and so too the educator will 
be working with something so awesome it cannot be confined to words: the heart, soul, and 
will of pupils. In order to do this, one will need the guidance from the first teachers. The first 
teachers await for open ears, they are still here, and the proof is in each of those shining black 
eyes of Indigenous children. In order to hear the first teachers you must work on your stance 
every day, making it solid, fixed, yet malleable like a willow in the wind.  
 
2. SELF-DISCIPLINE 
When we speak of warriors, perhaps the images if a noble Indian chief or an honorable 
samurai appear in your imagination, either way the word Honor is a quality of many heroic 
warriors and its foundation, Self-Discipline, is one of the pillars of the Pedagogy of Boxing. Self-
discipline is the exercising of integrity. Being an educator of boxing will require a willingness to 
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discipline one’s self. In all facets of learning and training the goal is to progress. Without control 
over yourself, your life will not follow in a manner which will help you succeed to the next area 
of progression, one will become stagnate and ultimately fail.  
Self-discipline is not a reach for perfection, it is the reach towards the choice of sacrifice. 
Discipline is a burden because although we may not always be able to do so, it is the duty of an 
educator to sacrifice. Self-discipline takes the role of an educator into higher realms, into the 
realm of honor. Discipline will affect a person’s daily walk, so that it can be felt by other people. 
These other people will not always admire honor. Some may resent it, be jealous of it, laugh at 
it, or hate it, but it is important that we aspire to a level of discipline where honor radiates from 
our walk because it is what makes our stance correct: it is what makes us good teachers.  
The aspiration for educators of boxing should be for the pupils to get the most out of its 
pedagogy, and getting the most out of the Pedagogy of Boxing is to reach inward and bring out 
one’s own Spirit-Man to live in the balance of now. This reaching for a level of enlightenment 
creates its own aura, this is what people will notice. This is what Cochise, Crazy Horse and all 
the rest of the leaders had, and why they will never be forgotten. The only way to attain this is 
through Self-Discipline.    
 
3. Sacrifice 
Sacrifice makes the educator unique. The act of sacrifice takes the ability to be selfless. I call 
selflessness an ability because in any human being selfless acts do not come inherent, for the 
human being is self-full (selfish), he is about self. Indigenously we combated the selfishness 
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within ourselves through structures of community, language, and rituals of ceremony. We had 
protocols to keep the ego in line. For a boxing program to work, sacrifice will be of great 
importance: it will take the purity of soul reached through discipline and kept through 
selflessness for one to be guided by spirit.  
Sacrifice means putting others first. This is a conscious choice that will have to be made 
each day before the educator opens the area of instruction. The educator will have to put their 
problems and emotions aside, so the well-being of the pupils comes first. The role of the 
educator is much like being a parent; however, in this case one must sacrifice for each and 
every pupil. The educator must put the needs and wants of the pupil first. Many times this will 
come at the cost of the educator, so one must be willing and prepared. 
The sacrifice a person makes stepping into the role of educator does not end and begin at 
the sound of a bell or the locking and unlocking of a door. This role is full-time, it will demand 
over-time, and it will demand the educator deal with more than just boxing. The educator will 
have to deal with family issues, issues with the pupil’s school, and issues of poverty, anger, and 
violence. If the pupil is in their teens or early twenties, they will need knowledgeable advice 
about relationships. The educator may receive a call by a parent asking for help, maybe the 
pupil ran away, or has been acting up at home. Either way, one must be prepared to always be 
on-call for this job. Sacrifice is required because the role required is not that of a mere “coach,” 
but one of a pillar: a pillar in the lives of the pupils and their families, and eventually, after the 
sacrifice has been recorded in the hearts and minds of people, a pillar in the community.  
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4. Heart 
The quality of heart will require strength. Many times if you watch boxing you will hear a 
commentator remark that the boxer, “has a lot of heart.” What this is referring to is the will to 
go on, to keep moving forward despite the suffering, mistakes, or losses. In order to gain heart 
a person must undergo trials and hardships, they must be put to the test. Trials and hardships 
must be experienced by the educator first so a sense of empathy can be gained. Empathy will 
be needed so that during training you will know how much is too much for your pupils. Progress 
must be gained at a steady pace.  
 A position where one deals successfully with pupils will require a connection. This 
connection can only be achieved through sincere communication to gain trust. Remember, 
many times your pupils will have already seen the worst the World has to offer: they are clever 
and mature. This is why sincerity and trust are reached only if the educator has already been 
through similar circumstances their pupils are facing. The preparation of being an effective 
educator requires hardships, which will require strength and endurance— Heart. Heart is the 
reason an educator has the desire to wake up and put the keys in the door the day after dealing 
with attitudes, tears, anger, or losses. A mentor shoulders the hardships of their pupils, so if 
there is no understanding or empathy, it is best not to take the role. If there is no personal 
experience, there will be no strength, no heart to last, and no will to get up and keep going.   
Stance, Self-Discipline, Sacrifice and Heart are the four pillars one will need to build a 
Pedagogy of Boxing. These pillars must be set deep and built solidly. For if one of these pillars 
wavers or falls whatever you have built on top of it will come crashing down, and the lives 
touched will come crashing down with it. This is all I have to share; I have given all I can— the 
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rest is up to you. However and wherever one chooses to build it, the club or gym will fall in line 
as long as the educator remembers the pillars, and uses the Pedagogy of Boxing for its healing 
strength as Regeneration through Rite of Passage. Remember, the bell to the first round rung 
when those boats landed on the shores of the western hemisphere, so the fight is far from 
being over: Keep your hands up, your chin down, and keep punching. 
 
I love it when the moon hangs quietly in the afternoon sky. 
She comes to visit her husband, 
the Sun Chief. 
She comes because she misses him, 
for she has denied herself his company 
to give us night and day. 
I wonder if she reminisces about her sister 
as she looms in the afternoon horizon. 
She must remember back when her and her twin roved the sky together over the Earth. 
Roving together world’s ago, 
attributing to the heavy atmosphere. 
The heaviness, which allowed the Lizard Gods to live the colossal lives they did. 
 
I love it when the moon hangs softly in the afternoon sky, 
reminding me that the Earth had two moons before one twin 
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bravely burst, sacrificing herself to end that world and begin another. 
Only hints of this ancient truth lay in the craters, the bones left behind by the Lizard Gods, 
and her elements still found in our bodies. 
 
I love it when the moon hangs majestically in the afternoon sky, 
delivering the past’s secrets through experiences, hardships, and dreams. 
The secrets that science will never know. 
- Jesus Chamberlain 
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